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Abstract. Most English teachers in Kazakhstan have been familiar with the notion of oral
communication skills, receptive skills (readingand listening) and productive skills (speaking and
writing). Yet, most of them have not realized thatintegrating oral communication, receptive and
productive skills into an English lesson is important for their learners toachieve lesson aims. This
paper, therefore, would like to address how to implement teaching stagescovering those skills for the
integration purpose. For practical reasons, the writer will apply the stagesin a reading lesson.
The teaching stages include eliciting ideas, highlighting lexis and their meanings, predicting text,
ordering jumbled paragraphs, listening, reading comprehension, and acting out the story/speaking.
By applying those stages, the writer expects theaudience to realize that integrating oral
communication, receptive and productive skills into an English lesson is feasible andvaluable to
measure whether or not the learners have achieved the lesson aims.
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HUHTETPUPOBAHHBIN MTOJIXO0/] K HABBIKAM
[MammueBa Amuna PadasnseBHa, AnteinOanta Alirepum AnTbiHOaNTaeBHA

AHHOTanUA. BOJBIIMHCTBO yYHWTENEW AHIIIMHUCKOro s3bika B KaszaxcTaHe 3HAKOMBI C
MOHATUSIMM HAaBBIKOB YCTHOW peuH, pELEeNTUBHBIX HaBBIKOB (YTEHHE W ayAupOBaHHUE) U
MIPOJYKTUBHBIX HaBBIKOB (TOBOpEHUE U MUCHMO). TeM He MeHee, OOJIBITMHCTBO U3 HUX HE OCO3HAIH,
YTO UHTErpalisl YCTHOIO OOILIEHHUs, PELIENTUBHBIX U MPOJYKTUBHBIX HABBIKOB B YPOK aHTJIMICKOTrO
sI3pIKa BayKHA JUISL MX yUaIIUXCS JUIsl JOCTHKEHUS 1iesiel ypoka. [Toatomy B 3T0ii cTaThe XOTeN0Ch Obl
paccMOTpeTh, Kak peajan30BaTh ATalbl OOyuYeHHs, OXBaTBIBAIOLIME OSTH HABBIKK Ul Liejel
uHTerpanuu. M3 npakrnyeckux cooOpakeHui nucarenab OyAeT NPUMEHSTh 3Tallbl HA YPOKE YTEHUS.
Otanbl 00yueHHUs] BKIIOYAIOT B ceOs BBIABICHHE WJCH, BBIJACICHHE JICKCUKHM U €€ 3HAYeHUH,
Mpe/icKa3aHue TEKCTa, YNOpsA04YMBaHHE INEepeMEelIaHHbIX a03aleB, MPOCITyLIMBaHUE, OHUMaHUE
MIPOYUTAHHOT'O U Pa3bIrpbIBAaHUE UCTOPHM/TIpOroBapuBaHue. [IpuMeHss 3TH 3Tambl, aBTOP 0XKUJAET,
YTO ayAUTOpUsI MOWMET, YTO HHTErpanus yCTHOTO OOIIEHUS, PELENTUBHBIX U TMPOJYKTUBHBIX
HAaBBIKOB B YPOK AHIVIMHMCKOIO SI3bIKA OCYIECTBMMA U LIEHHA JJIS MU3MEPEHUs TOrO, JOCTUIIIN JIU
yyanuecs 1eyiei ypoka.

KuroueBble cj10Ba: HAaBBIKUM YCTHOM pe4M, PELIENITUBHBIE HABBIKU, IPOAYKTHBHBIE HaBBIKH,
WHTETPUPOBAHHBIN YPOK aHIVIMICKOTO S3bIKA.

JAFABIJIIAPFA KIPIKTIPIUITEH TOCUIJAEP
[MammueBa Amuna PadasnbeBHa, AnteiHOanTa AlirepuM AnTeiHOaNTaeBHA

Anaarna. KazakcTanaarpl aFbUIIIBIH TiJII MYFaTIMAEPIHIH KOMIILIIri coiey Aarablaapsl,
PeLenTHUBTI aFabuiap (OKY JKOHE ThIHJAY) dKOHE OHIMI IaFabuIap (alTy *KoHE Kazy) YFbIMAapbIMEH
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TaHbIC. JlereHMeH, onap IbIH KOTIIIUIIr aFbUIIIBIH TUTI cabarbiHa aybI3IIa KOMMYHUKAIUS, KaObLUIIAY
KOHE OHIMIUIIK JaFAbUIapbiH OipiKTIpy OJIApIBIH CTYAEHTTEpi YIIiH cabak MakcaThblHA KeTy YIIiH
MaHbI3/1bl eKeHiH TyciHOel. COHIBIKTAaH OChl MaKaiala MHTErpals MaKCaThIHA OChI IaFAbLIAP/IbI
KaMTHUTBIH OKBITY KE€3E€HAEPIH KaJslail )Ky3ere achlpy KepeKTiriH KapacThIpFbIM KeJeni. [IpakTukanbik
cebernrepre OalIaHBICTBI JKa3yIIbl OKY cabarbIHIa Kagamaapabl Koiaanaasl. OKbITY Ke3eHaepl Oi1bl
aHBIKTAYbl, CO3JIK KOPBIH J>KOHE OHBIH MAaFbIHACHIH allyJbl, MOTIHII OOJDKAyJbl, MIATACKAH
a03anrapasl peTiH KeNTipyi, ThIHAAYAbI, OKY/IbI TYCIHY/I1 )KoHE OHTIMeHI/coinieyai KaMTuabl. OChI
KaJaMaapael KOJJaHa OTBIPBIN, AaBTOP AayJUTOPHUSAAH aFbUINIBIH TUli cabaFblHA —aybI3INa
KOMMYHHKAIUsA, KaObLIAay J>KOHE OHIMIUIIK JaFIbUIaphIH OIPIKTIPY OKYIIBUIAPIBIH CabaKThIH
MaKcaTTapblHa KOJI JKEeTKI3TeH-KOJ1aHOaFaHbIH OJIIey YIIIH MYMKIiH JKOHE KYHJIbI €KEHIH TYCIHY1H
KYTe/Il.

Tyiiin ce3mep: aywB3IIa ceiiey Aaraplaapbl, KaObUIAAY AarablIapbl, OHIMII TaFabuIap,
KIPIKTIPIJITeH aFbUIIIBIH TLJI1.

Most English teachers in Kazakhstan have been familiar with the notion of oral
communication, receptive skills (readingand listening) and productive skills (speaking and
writing). Yet, despite their familiarity with thoseskills, the main concern of most English teachers
remains unchanged. They tend to teach the two kindsof skills separately. As a result, their English
teaching had and has always to do with complicatedstructures of the language, too long reading
passages, too technical vocabulary, and other activities thatare far from being communicative in
their nature. The facts show that most of them have not realizedthat integrating oral communication,
receptive and productive skills into an English lesson is important for their learners toachieve lesson
aims.This paper, therefore, will address the issues of the implementation of integrating oral
communication, receptive and productive skills in an English lesson [1].

Oral communication skills are fundamental to the development of literacy and essential for
thinking and learning. Through talk, learners not only communicate information but also explore and
come to understand ideas and concepts; identify and solve problems; organize their experience and
knowledge; and express and clarify their thoughts, feelings, and opinions. Listening and speaking
skills are essential for social interaction at home, at school, and in the community.

The receptive skills are listening and reading. Because learners do not need to produce
languageto do these, they receive and understand it. These skills are sometimes known as passive
skills. Theycan be contrasted withthe productiveor active skills of speaking and writing [2]. Often in
the process of learning new language, learners begin with receptive understanding of the new items,
then later moveon to productive use. The relationship between receptive and productive skills is a
complex one, withone set of skills naturally supporting another. For example, building reading skills
can contribute to thedevelopment of writing.

The productive skills are speaking and writing, because learners doing these need to produce
language. They are also known as active skills. They can be compared with the receptive skills of
listening and reading. Learners have already spent time practicing receptive skills with a shape poem,
by listening to it and reading it. They now move on to productive skills by group writing their own,
based on the example. Certain activities, such as working with literature and project work, seek to
integrate work on both receptive and productive skills [3].

Integrating receptive and productive skills in one lesson has attracted language teachers for
years. Yet, there is no absolute format for the integrated lesson. The underlying principles being that
language is used to learn as well as to communicate and that it is the subject matter which determines
the language that learners need to learn. It should also attempt to follow the curriculum in that it
includes content, communication, cognition and culture, and includes elements of all four language
skills. Furthermore, in the integrated lesson, learning is improved through increased motivation and
the study of natural language seen in context. When learners are interested in a topic they are
motivated to acquire language to communicate. In this case, fluency is more important than accuracy
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and errors are a natural part of language learning. So, learners develop fluency in English by using
English to communicate for a variety of purposes.

As stated in the introduction, to carry out the integrated lesson the writer will apply
teachingstages covering those skills. For practical reasons, the writer will apply the stages in a reading
lesson.In this case, the integrated lessondraws on the lexical approach, encouraging learners to notice
language while reading followed byactivities involving the other three skills. As a result, teachers can
potentially diversify methods andforms of classroom teaching and learning, improve learners’ overall
and specific language competence,introduce learners’ to the wider cultural context, and increase
learners’ motivation [4].

More specifically, the integrated teaching stages must include:

1. Eliciting ideas. At first ask learners if there is a baby in their family. How would you feel
if someone stole their baby? What would they do? Why do people steal babies? Then dictate words
from the reading text about the King and the Baby: woman, baby, dead,exchange, steal, insist and
settle the matter, sword, divide, give.

The objective of this stageis to introduce the topic of the story to learners to help them
relatemore easily to the characters and action in the text.

2. Highlighting lexis and their meanings/Vocabulary.Checkmeaning of any words that may
cause difficulty.e.g.: sword/divide, (show/draw a picture/symbol and ask what is this?)exchange(act
out with another student by exchanging pens or stealing somethingfrom someone when they are not
looking)

The objectives of this stageare to focus attention on key words in order to prepare learners for
the prediction task and to check meanings of key words given so that the task can be achieved.

3. Giving the title of the story.Give learners the title of the story they will read: The King and
the Baby.

The objective of this stageis to prepare learners mentally for the prediction task.

4. Predicting text.Put learners into pairs or small groups and ask them to predict the story
based on the wordsgiven. Ask few learners to tell the class their ideas

The objective of this stageis to prepare learners mentally to read the text by creating a
versionof the text first in their minds.

5. Ordering jumbled paragraphs/Skimming.Hand out cut up version of the text. Ask learners
to skim the story and order the paragraphs. Ask them what they looked for to help them decide on the
order of the paragraphs.

The objectives of this stageare to apply group work in order to negotiate meaning and to
doskimming.

6. Listening for the right order.Play a cassette telling the right order of the story and ask
learners whether or not their prediction is correct.

The objective of this stageis to provide the correct order and a reason for gist reading.

7. Readingcomprehension. Ask some short questions based on the story.

The objective of this stageis to focus on overall meaning or main ideas in the text.

8. Acting out the story/Speaking.Put learners into groups of 3, one person for each character
in the story [5].

The objective of this stageis to measure learners’ comprehension in a fun, nonverbal way.

In addition to the activities above, here are some ideas that will help to assess the learner’s
oral communication skills:

- Debates — learners will be able to think on their feet, change their tone and volume when
supporting their point-of-view, and develop a clear and concise argument (speaking to communicate
— interactive strategies, clarity and coherence, appropriate language; listening to understand—
comprehension strategies, active listening strategies, demonstrating understanding).

- Speeches — allow learners to pick a topic that interests them. They will be able to research
the topic and reflect on what they found, or write on something that is personal to them. Either way,
this is a chance to bring out their creativity (speaking to communicate — visual aids, non-verbal cues,
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vocal skills and strategies, clarity and coherence, appropriate language; reflecting on oral
communication skills and strategies - metacognition).

- Interviews — learners can pick partners in order to film or perform an interview of each other
on a topic of their choice. They can then show it in class and describe the different techniques and
strategies they used (listening to understand— comprehension strategies, active listening strategies,
demonstrating understanding; speaking to communicate — interactive strategies, clarity and
coherence, appropriate language).

- Role-play/Drama — learners are given assigned roles and are asked to act out specific scenes
to texts (novels, poems, plays). Learners can even write their own script and either film it or perform
it in front of the class (speaking to communicate — vocal skills and strategies, visual aids).

- Reading dialogue and texts in class (listening to understand — using active listening
strategies, listening comprehension strategies, demonstrating understanding of content; speaking to
communicate — vocal skills and strategies)

- Presentations — learners present a report on a topic of choice. They should be persuasive and
show critical thought and analysis. Learners should be encouraged to include visual aids and class
participation to make the presentation more effective.

- Give a lesson - divide learners into groups of 4 and assign a novel to each group for them to
read. Have learners prepare a 20 minute lesson to teach the rest of the class about the novel they read.
Learners can create activities, videos, posters, or models in relation to the text [6].

By applying teaching stages above, the writer expects the audience to realize that integrating
oral communication, receptive and productive skills into an English lesson is feasible and valuable
for the sake of the development of learners’ English skills. Indeed, this is not an easy task to do
because we have to make sure that the integrated lesson is reasonably inter-related and suitable to the
learners’ level and needs. We also need to balance the oral communication, receptive and productive
skills and vary the activities in order to teach the lessons interactively as well as to achieve the aims
of the lessons.
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